
FOSTERING INNOVATIVE CLINICAL INFORMATICS INTERNSHIPS 
THROUGH COLLABORATIVE PARTNERSHIPS AND NON 

TRADITIONAL LEARNING EXPERIENCES

Laarni C. Florencio MSN RN CNL
Program Director, Nursing Continuing Professional Development
New York Presbyterian



THE CLINICAL IMMERSION EXPERIENCE VS. 
THE QUALITY OF THE LEARNING EXPERIENCE 
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The Gap is Widening

Less Preceptors Increased Need for Graduates

Limited Experiences

Decreased Clinical Hours

High Performance Expectations

Decreased Confidence Among MSN Nurses

Increased Job Positions



MSN STUDENT PLACEMENTS AT NEW YORK PRESBYTERIAN

2019
MSN ADMIN 23
MSN Education 20
MSN Informatics 24
TOTAL 67

2020
MSN ADMIN 8
MSN Education 12
MSN Informatics 6
TOTAL 26

2021
MSN ADMIN 23
MSN Education 19
MSN Informatics 17
TOTAL 59
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PREMISE FOR THE INNOVATIVE APPROACH

 Develop a continuum of learning
 Invest in an outcomes-focused common currency: competencies and 

credentials
 Professionalize Learning  and Development systems by valuing their impacts 

and upskilling their workforces
 Set up MSN students for success
 Promote collaborative partnership with

an academic institution to support 
the development of future nurses
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INNOVATIVE LEARNING EXPERIENCES

COMPETENCY BASED EXPERIENCES 
They are intentionally-designed and goal directed learning experiences that focused on the 
development of high level competencies. Learners progress when they demonstrate their 
competence through a series of meaningful learning experiences that eventually leads to 
mastery of the knowledge and skills needed to be successful in their Master’s Degree.

In this approach, MSN students can self-pace while also validating the skills and knowledge 
that they need to develop. This approach embeds the structure, and connection to 
experience and professional development that we know working adults require.

With evidence of learning and defined outcomes through the CBE methodology, the 
academic partner and healthcare organization together with the student will know what to 
expect with the learning experience and deliverables.
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INNOVATIVE LEARNING EXPERIENCES

LEARNING EXPERIENCE OUTSIDE SPECIALTY
Acknowledging that skills and competencies can be developed in a variety of ways, learning 
can happen anywhere. If institutions can measure learning and confirm that a MSN student is 
coming in with competencies that can further be developed, their growth and transition 
should be  further supported.

To reliably measure the competencies, schools and healthcare institutions need to develop 
valid and defensible assessment tools, establish learning agreements and set realistic goals. 
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PROCESS FOR TRACKING EXPERIENCE

 Project Implementation
- database user guide
- post project recommendations

 Project Presentation to 
Stakeholders

 Project Evaluation
 Project Hand Off to the 

Organization
 Debriefing
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 Project timeline
 Academic Partnership Agreements
 Practicum log
 Learning agreement –

interprofessional
 Work breakdown schedule
 Mentor evaluation
 Project Scope and Charter
 Project Planning

- project initiation
- market analysis



MSN STUDENT PROJECTS

 Electronic Archiving for Nursing Continuing Professional Development Documents 

 Nursing Research Abstract Management

 Smartsheets Database System for System Wide BLS renewal 

 A Benchmarking System to Capture Effectiveness of Certification Review Courses. 
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TOOLS TO MEASURE QUALITY OF EXPERIENCE
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SAMPLE PROJECT TIMELINE AND USER GUIDE
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SAMPLE PROJECT: BLS DATABASE PROPOSAL
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CERTIFICATION REVIEW COURSES BENCHMARKING PROJECT
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3 MONTHS RESULTS



CERTIFICATION REVIEW COURSES BENCHMARKING PROJECT

13

6 MONTHS RESULTS



SAMPLE PROJECT RECOMMENDATION
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